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Luxiting & Kim, Na-Young. “Effects of Scaffolding Instruction on Chinese EFL Students’ English 

Learning Autonomy and Academic Achievement.” Studies in English Language & Literature 47.4 (2021): 

231-264. The purpose of study is to investigate the effect of scaffolding instruction on Chinese EFL 

students’ English learning autonomy and their academic achievement. A total of 101 college students 

participate in the current study. They are freshmen students taking an English class at a university in 

China. For the study, the participants are randomly divided into an experimental group (n=49) and a 

control group (n=52). During the 18-week experimental period, the experimental group receives 

scaffolding instruction while the control group joins traditional instruction. To confirm the effects of 

scaffolding instruction on English learning autonomy, the pre- and post-surveys are conducted before and 

after the experiment. In order to compare the influence of two different types of instructions on academic 

achievement, pre- and post-tests are also administered at the beginning and the end of the study. 

Independent samples t-tests are run to analyze the collected data. The findings are as follows: First, 

scaffolding instruction is effective regarding EFL learning autonomy compared to traditional instruction. 

Scaffolding instruction also has a statistically significant effect on the students’ academic achievement. 

Based on the findings, the limitations of present study and pedagogical implications for future studies are 

provided. Scaffolding instruction can increase EFL students’ learning autonomy and academic 

achievement. (Sehan Univeristy)
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I. Introduction

With the process of globalization, English teaching has played an increasingly 

important role to English as a foreign language (EFL) students in China. Zhang 

(2019) stated that in Chinese EFL teaching, more and more scholars pay attention to 

the role of teachers’ guidance on students’ learning autonomy as well as academic 

achievement. The New English Curriculum for High School drafted by the Ministry 

of Education of China (2017) stated that students should be active and independent 

participants in English class, cultivating their autonomous learning ability. The 

purpose of this new curriculum can be said to make the students learn independently 

and autonomously and improve their academic performance with the help of 

teachers. In this vein, Chinese EFL teachers are making great efforts to improve 

their students’ learning autonomy and academic performance, which have become 

one of the most important goals in EFL classroom settings (Xu, 2009).

According to Pang (2003), successful classroom should cultivate students’ learning 

autonomy. Nonetheless, as Zhang (2019) pointed out, Chinese EFL students are still 

accustomed to teacher-oriented classrooms. In this teacher-centered language 

classroom, the students become passive and follow their teacher’s instructions. They 

do not actively participate in the learning process (Miller, 2009). In the current 

English learning environment in China, the teacher-led language teaching mode still 

occupies a dominant position as a traditional classroom teaching mode (Chen, 2014). 

Liu (2018) stated that this type of teaching mode reduces the students’ learning 

autonomy, and consequently, negatively affects their academic achievement. 

According to Little (2007), as new teaching method, scaffolding instruction has 

emphasized learner engagement, learner reflection and the authentic use of target 

language. It has been introduced a new teaching method and has been introduced to 

classroom teaching. This type of instruction has played a role as a bridge built by 

teachers for their students to cross between the current level and the approaching 

level (Zhang & Yang, 2018). Beckett and Slater (2005) suggested that scaffolding 
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instruction has the potential to change a passive learner into a proactive one. They 

claimed that it is helpful for cultivating autonomous learners with critical thinking 

ability. In this line, Murray and McPherson (2006) also proved that scaffolding 

instruction was beneficial to make students independent learners with less stress. 

After investigating whether scaffolding instruction helped students on an emotional 

level by reducing frustration, O’Connor, McDonald and Ruggiero (2014) also 

obtained the positive results. In China, scaffolding instruction has also been regarded 

as a teaching innovation and begun to be used in English classrooms. 

In spite of the benefits of scaffolding instruction, scholars have focused on its 

definition and function of this teaching mode (Beckett & Slater, 2005; Little, 2007; 

Murray & McPherson, 2006; O’Connor, McDonald, & Ruggiero, 2014; Zhang & 

Yang, 2018). As Zhang (2019) noted, studies investigating the effects of scaffolding 

instruction on Chinese EFL students’ language learning are especially scarce. More 

research is needed in EFL contexts to investigate the effects of scaffolding on 

academic achievement (Riazi & Rezaii, 2011). Furthermore, there is a lack of studies 

on students’ learning autonomy related to scaffolding instruction in China (Zhang, 

2019). Given that conducting the empirical research on this issue is an urgent need 

in the Chinese EFL context, this study aims to fill the gap by integrating scaffolding 

instruction and English teaching in China. The current study investigates whether the 

scaffolding instruction in Chinese EFL class positively affects the students’ learning 

autonomy and academic achievement. In this vein, the present study attempts to 

answer the following research questions:

1) What are some effects of scaffolding instruction on Chinese EFL students’ 

learning autonomy?

2) What are some effects of scaffolding instruction on Chinese EFL students’ 

academic achievement? 
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II. Literature Review

2.1 Scaffolding Instruction and EFL Learning

Vygotsky defined scaffolding instruction as the “role of teachers and others in 

supporting the learner’s development and providing support structures to get to that 

next stage or level” (Raymond, 2000, p. 176). Bruner (1978) described scaffolding 

as steps taken to reduce the freedom to perform certain tasks so that students can 

focus on the difficult skills they are learning. Mercer (1996) added that scaffolding 

represents the type and quality of cognitive support that teachers can provide for 

their students’ learning. Today, it refers to the support that is designed to provide 

the assistance necessary to enable students to accomplish tasks that they would not 

be able to manage on their own (Quintana et al., 2004). 

Especially in educational settings, scaffolding refers to the support given by 

instructors and more capable peers to help the students with lower abilities to 

improve their performance (Wood, Bruner, & Ross, 1976). It indicates one of 

instructional techniques to promote the students’ independence in the learning 

process. According to Van de Pol, Volman, and Beishuizen (2010), it is regarded as 

a fundamental element of effective teaching and learning. Although there are 

different definitions of scaffolding, the connotation of it is that scaffolding can lead 

to improvements in students’ academic ability (Chang, Sung, & Chen, 2002).

Scaffolding instruction has widely been adopted in educational settings in recent 

years (Wood, Bruner, & Ross, 1976). From its emerging, it has received more and 

more attention all over the world (McCaslin & Hickey, 2001). As Carol and Willy 

(2014) noted, the scaffolding instruction can be adapted in many ways to improve 

students’ cognitive development. It is also beneficial for encouraging students to 

finish task independently (Annelies & Tammy, 2012). According to Clark and Graves 

(2004), what makes scaffolding instruction effective is that it allows a teacher to keep 

a whole task while students learn to understand and manage the task. Through the 
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scaffolding instruction, the students were also provided the right challenge.

In order to test the effectiveness of scaffolding instruction regarding students’ 

language learning outcomes, studies have been carried out in English education 

fields (Frankel et al., 2016). In the Chinese EFL context, scaffolding instruction has 

also been proved to play an effective role in improving the students’ English 

language ability (Chen, 2018). Wang (2014) used pre-test and post-test to compare 

senior high school students’ English reading scores in China and found that 

scaffolding instruction effectively promoted the students’ English reading ability. 

Later, Dong (2019) also discovered that scaffolding instruction played a positive role 

in terms of Chinese EFL students’ reading proficiency. Accordingly, Liu (2018) 

reported that the instruction is helpful for promoting students’ communicative skills.

In this point of view, Yan (2018) and Yue (2015) claimed that scaffolding should 

be used in EFL teaching and learning. Teachers have been encouraged to provide 

scaffolding instruction approach in their classrooms, which can bring new directions 

to EFL fields. As the application of scaffolding instruction has attracted widespread 

attention in research of education, and there have been many empirical studies on 

English language teaching via scaffolding instruction. However, different findings 

have been observed regarding its effectiveness. For example, while some studies 

found that the scaffolding instruction was beneficial to students’ development of 

English language skills (Carol & Willy, 2014), others revealed that there was no 

significant effect of scaffolding instruction (Meneses, José-Pablo, & Soledad, 2018).

Especially in the Chinese EFL learning environment, the research lacks data on 

application of scaffolding instruction. Although scaffolding instruction plays a role 

not only as an English teaching method but also a kind of teaching theory in China 

(Chen, 2017; Liu, 2016; Qin, 2017), there is a lack of empirical research on 

scaffolding instruction in EFL classrooms. Therefore there is a need for research 

examining the effects of scaffolding instruction on Chinese EFL students’ academic 

achievement.
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2.2 Scaffolding Instruction and Learning Autonomy

Autonomous learning theory was proposed in the 1960s, and has been an important 

subject in pedagogy. Holec (1981) described learning autonomy as the ability to be 

responsible for one’s own learning. Nunan (1993) defined learning autonomy as the 

ability to establish their own aims and create learning opportunities. In China, studies 

on learning autonomy began in the early 1990s. In the Chinese EFL context, 

autonomous English language learning can be shown from five aspects: understanding 

teaching objectives, setting goals, employing learning strategies effectively, monitoring 

the effect of one’s learning strategies, and evaluating one’s learning process (Xu, 

2009). Based on the existing definition and discussions on learning autonomy, Chen 

(2014) suggested that Chinese EFL students’ learning autonomy can indicate the 

capacity to be clear about teaching objectives and one’s own goals, self-discipline in 

the process of learning, and the development of appropriate learning strategies. 

In recent years, there has been an increased interest in learning autonomy in the 

educational fields. According to Benson (2003), learning autonomy not only refers to 

the ability to perform an independent behavior, but also indicates cooperative 

learning. More importantly, it is something internal that must be supported by 

external environment such as teachers, peers, learning materials and so on. Above all, 

teachers play an important role. The intervention, guidance and support of teachers 

are essential to make students learn autonomously (Benson, 2003; Dam, 20011; 

Little, 2007). Wenden (1998) also added that teachers’ teaching strategies, attitudes 

and beliefs are all important aspects in enhancing learners’ learning autonomy. 

In order to promote students’ learning autonomy, previous studies have been 

carried out regarding scaffolding instruction. According to Xu (2009), learning 

autonomy should be developed with the help of teachers. The teachers need to help 

their students reach a level that is not easily attained, and scaffolding helps them to 

complete some challenging tasks that are out of reach for the students without 

assistance. By getting help with the tasks that are beyond their ability, the students 
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can develop their learning autonomy. Cotterall and Cohen (1995, 2003) also 

suggested that teachers’ scaffolding guidance enables learners to deepen their 

understanding of leaner autonomy. In this vein, Chen (2014) argued that the key 

role of the teachers in educational settings is to offer the students scaffolding.

As can be seen above, researchers have also pointed out the importance of 

scaffolding instruction in enhancing students’ learning autonomy (Chen, 2014; Cohen 

& Cotterall, 1995, 2003; Xu, 2009). Nonetheless, the literature related to definitions 

of learning autonomy is not abundant. Furthermore, there have been a few empirical 

studies on promoting the students’ learning autonomy via scaffolding instruction in 

China (Zhang, 2019). Therefore, studies on the effects of scaffolding instruction on 

Chinese students’ learning autonomy are necessary. 

III. Method

3.1 Participants 

The purpose of this study was to examine the effects of scaffolding instruction on 

Chinese EFL students’ learning autonomy and academic achievement. A total of 101 

students (33 male students, 68 female students) were recruited for the study. For the 

study, the participants were divided into two groups at random. The first group 

consisted of 49 students (16 males and 33 females), and they were assigned to an 

experimental group. The other group was made of 52 students (17 males and 35 

females), and they were allocated to a control group. The participants in the 

experimental group received scaffolding instruction while those in the control group 

did traditional instruction.

There are several reasons for choosing them as subjects in this study. First, the 

sample sizes of the two classes were almost equivalent. The gender ration of the 

two classes was also similar with each other. More importantly, the students in two 
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classes had not experienced scaffolding instruction. They had the same learning level 

in English study. In addition, the two selected classes were taught by the same 

English teacher, and the same reading materials and resources were used in the two 

classes every day, following the same syllabus and class hours.

All participants in the current study were in the six-year undergraduate program 

with a special training goal. The six-year undergraduate program has been 

implemented in China since 2010. It refers to the publicly funded directional training 

model for the rural elementary school teachers who begin their undergraduate study 

after graduation of their junior middle school. The six-year program indicates the 

time length of learning is six years. Their undergraduate study is based on the 

graduation time of junior high school. Therefore, the participants were younger than 

the average age of university students. Their ages ranged from 16 to 17 and were 

taking a compulsory English course at a university in China. 

3.2 Scaffolding Instruction 

The current study aims to examine the effects of scaffolding instruction on 

Chinese EFL students’ learning autonomy and academic achievement. Based on the 

previous research on scaffolding instruction model (He, 1997), the procedures of 

scaffolding instruction in this study were developed. There were five steps for the 

scaffolding instruction: (1) providing learning scaffolds; (2) entering the situation; (3) 

independent exploration; (4) collaborative learning; (5) evaluation. 

For the experimental group with scaffolding instruction, the first step was 

constructing learning scaffolds. The teacher showed interesting pictures regarding 

simple attributive clauses through power point slides. And then, the teacher guided 

students to discover the characteristics of these sentences and summarized the 

function and definition of attributive clauses. Constructing learning scaffolds was to 

arouse the interest of students through interesting pictures, and build contexts and 

scaffolding of the problem. The second step was entering the situation. The teacher 
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presented familiar pictures of students’ daily life scenes with attributive clauses 

which missed a relative pronoun. Afterward, the teacher asked the students to fill in 

the blanks based on the different roles of relative pronoun in sentences. In this step, 

the teacher led students into a certain situation and connected their past experiences 

by using familiar pictures. Exploring independently was the third step. The teacher 

inspired and guided students to summarize the rules through their own observations 

and explorations. After that, the teachers removed scaffolding gradually and then she 

allowed the students to complete the exercises independently. The next fourth step 

was collaborative learning. Guessing game and teamwork were used here. In 

guessing game, three students were in a group, the teacher asked them to describe 

the things around them with one or two attributive clauses and let other students 

guess the meaning. When doing teamwork, some pictures were presented on the 

PPT and students were asked to describe the pictures in groups using attributive 

clauses. Group interactions can promote communication between students and 

improve their ability to use new knowledge. The last step was evaluation. The 

teacher asked the students to evaluate their own performance, the self-learning ability 

of the group members, and learning effect of group collaboration. At the same time, 

the teacher made appropriate feedback and guidance on students’ performance. In 

this process, the students could rethink and make self-regulation.

For the control group with traditional instruction, the first step was lead-in. The 

teacher briefly introduced the subject and then asked students to make 

summarization of the important points. The second step was grammar teaching. The 

teacher instructed students to find out the attributive clauses in the text and analyze 

their usage. After that, the teacher helped students to master the usage of attributive 

clause with much practice, that was the third step. The next fourth step was the use 

of grammar. In this step, exam-oriented education was the teaching objective, 

therefore, the teacher added some high-frequency testing center. The last step was 

summary. The teacher guided students to review something learned in the class.
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3.3 Learning Autonomy Questionnaire

This study aims to explore the effects of scaffolding instruction on Chinese EFL 

students’ learning autonomy. For this study, a structured survey based on a 

questionnaire was developed. Questionnaire items were used to offer insights into 

participants’ learning autonomy after receiving the scaffolding instruction. The 

questionnaire was adopted based on the previous studies (Broady, 1996; Littlewood, 

1999; Xu, 2009). According to Chen (2014), this questionnaire is reliable and valid 

to evaluate EFL students’ learning autonomy. It was composed of 39 closed items 

and consisted of six dimensions, including understanding of learning autonomy, 

goal-setting, creating study plans, using learning strategies, monitoring the use of 

strategies, and evaluating learning. A five-point Likert scale was used: ranging from 

1 (strongly disagree) to 5 (strongly agree). Cronbach’s alpha reliability coefficient 

for Understanding of Learning Autonomy was 0.739; for Goal-Setting was 0.736; for 

Creating Study Plans was 0.850; for Using Learning Strategies was 0.801; for 

Monitoring the Use of Strategies was 0.853; for Evaluating Learning was 0.857. The 

statistics showed that the internal consistency of the questionnaire items was good. 

All participants in the experimental group and the control group completed the 

survey at the beginning and end of the experiment. And the items of the 

questionnaire were shown in Table 1 in detail. 

Table 1. Content Description of the Questionnaire

Dimension Contents and Definition No. of items

Understanding of 
Learning Autonomy

The learners have the basic knowledge of the 

concept of leaning autonomy.
1-7

Goal-Setting
The learners’ ability to identify teaching objectives 

and determine their own learning direction.
8-12

Creating Study Plans 
The learners’ ability to determine what they want to 

learn according to their own situation. 
13-17
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Using Learning 
Strategies 

The learners’ ability to choose and use learning 

methods and skills for learning.
18-22

Monitoring the 
Use of Strategies

The learners’ ability to arrange learning, 

self-inspection and analysis, timely feedback, and the 

ability to actively take measures to solve problems, 

which also belongs to the category of metacognition.

23-29

Evaluating Learning

The learners’ ability to self-assess the learning 

situation. The effects of assessing learning can help 

learners find deficiencies, help adjust learning 

strategies in time and formulate reasonable and 

scientific learning plans.

30-39

3.4 Language Tests

This study also attempts to explore the effects of scaffolding instruction on 

Chinese EFL students’ academic achievement. The results of Senior High School 

Entrance Examination (SHSEE) were first used as a pre-test to determine whether all 

participants were homogeneous before the experiment. According to Chen (2014), 

language achievement can be considered as student progress. After graduating from 

middle school, if the students plan to go on further studying, they must pass SHSEE 

in China. The test is a large-scale test designed to examine the overall English 

language achievement. It was developed to assess the quality of teaching in 

compulsory education and students’ overall ability to use language. This examination 

has a high validity and reliability (Li, 1997). 

The scores of SHSEE adopted in this study were from the test held in Hunan 

province in 2000. The test can measure students’ language knowledge, and reading, 

listening, speaking and writing skills. It was a 90-minute test. There were listening, 

reading, vocabulary, and grammar sections. The test consisted of 80 multiple-choice 

questions. The listening section included 10 items. All participants were required to 

listen to the dialogues and find the answers. For the reading section, there were 20 

reading comprehension questions. In terms of the vocabulary section, the participants 
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were asked to find the most appropriate word to complete the sentence. There were 

20 incomplete sentences for this section. For the grammar section, 15 fill-in-the-blank 

questions were included. The total score of the test was 100. The participants were 

awarded one mark for 60 correct items. 20 correct items received two credits. 

In order to investigate the effects of scaffolding instruction on Chinese EFL 

students’ academic achievement, Practical English Test for Colleges (PRETCO) was 

adopted as a post-test. After an 18-week experiment, the participants took the 

PRETCO. The test results of the control group were compared with the experimental 

group to analyze the effects of scaffolding instruction on language performance. The 

test was designed to not only reflect students’ English application ability, but also to 

measure the quality of teaching for English course in vocational college (Li, 1997). 

The test was adopted for this study as it is a large-scale examination designed by 

Ministry of National Education. Moreover, Li (1997) argued that the PRETCO is 

credible and reliable.

After the 18-week experimental period, all participants took this the test and their 

scores were collected to investigate if there were any statistically significant 

differences in the students’ academic achievement. The PRETCO test consisted of 

five parts: Listening Comprehension, Structure, Reading Comprehension, Translation 

and Writing. The test aimed to test language knowledge, and reading, listening, 

translation and writing skills. The listening comprehension test was composed of 15 

items in a multiple-choice format. Part two was structure which was composed of 30 

incomplete statements with four choices. This part was designed to test students’ 

vocabulary, grammar knowledge and skills. Part three was reading comprehension 

which was made up of four passages. Each one of passage was followed by some 

questions, whose format was multiple-choice, blank-filling, brief answer, and 

matching. Reading comprehension part was believed to test students’ reading 

comprehension ability including getting the gist and outline of the passage, learning 

the facts and details supporting the main idea, understanding logical relations 

between the context, realizing the purpose, attitude and view of author, figuring out 
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the meaning of strange vocabulary according to the context, comprehending the 

conclusion of passage and information-converting. Part four was translation, which 

composed of 5 items. Among them, 4 were in multiple-choice format and 1 

translation from Chinese to English. The last part was the writing test which 

demanded students to write a 120-word practical composition of an e-mail. The total 

score of PRETCO is 100 points.

3.5 Research Procedure

The whole study was conducted in the first semester of the 2020 academic year 

to examine the effects of scaffolding instruction on Chinese EFL students’ learning 

autonomy and academic achievement. During the experimental period, a total of 101 

university participants were taught by one English teacher following the same 

syllabus with the same learning materials Essential English I– . Class hours were 

also the same. The participants took the class two hours per week.

A structured survey based on questionnaire was developed to investigate Chinese 

EFL students’ learning autonomy. A total of 39 questionnaire items were employed 

before and after the experiment to examine whether there were any changes between 

experimental group and control group. Furthermore, all participants were pre- and 

post-tested. The participants’ test performance on SHSEE was analyzed as a pre-test 

result to determine whether all participants were at the same level before the 

experiment. Finally, the participants’ test performance on PRETCO was used as a 

post-test result to see if there were any significant differences between the two 

groups an experimental and a control group after the experiment.– – 

3.6 Data Analysis

The current research was a quasi-experimental study and the quantitative data was 

collected. The different teaching methods scaffolding instruction and traditional – 
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instruction were the independent variable and the learning autonomy and academic – 

achievement were dependent variables. Using SPSS version 19 program, descriptive 

statistics was calculated. Independent t-tests were also carried out to identify whether 

there were any differences in learning autonomy between the two groups. The independent 

tests were also run to determine group differences regarding academic achievement.

IV. Results and Discussions 

4.1 Effects of Scaffolding Instruction on Learning Autonomy 

The purpose of this paper was to investigate whether the scaffolding instruction 

had more positive effects on Chinese EFL students’ learning autonomy compared to 

traditional instruction. The results of the pre-survey were used to determine whether 

all participants were similar in terms of learning autonomy. Independent samples 

t-tests were adopted to confirm whether there were statistically significant differences 

between the two groups. Table 2 below shows the results of the tests.

TABLE 2. Independent t-Test Results on Learning Autonomy for the Pre-Survey

Experimental Group 
(N=49)

Control Group 
(N=52) t p

M SD M SD

Understanding of 
learning autonomy

4.12 0.43 4.23 0.47 -1.175 .243

Goal-setting 3.69 0.59 3.69 0.70 0.042 .967

Creating study plans 3.34 0.79 3.24 0.77 0.650 .517

Using learning strategies 3.44 0.66 3.40 0.80 0.253 .801

Monitoring the use of 
strategies

3.39 0.71 3.42 0.67 -0.196 .845

Evaluating learning 3.26 0.58 3.23 0.64 0.296 .768

Total 3.54 0.51 3.53 0.55 -0.074 0.941
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As can be seen from Table 2 above, there were no statistically significant 

differences between the two groups for the pre-survey regarding their learning 

autonomy (p > .05). In other words, the results of independent t-tests revealed that 

the two groups the experimental and the control groups were homogeneous, – – 

indicating that all participants were similar in their learning autonomy. Since there 

were no statistically significant differences between the two groups, independent 

t-tests were performed again to compare the group differences in the participants’ 

learning autonomy. Table 3 below shows the results of the tests.

Experimental Group 
(N=49)

Control Group 
(N=52) t p

M SD M SD

Understanding of 
learning autonomy

4.52 0.38 4.29 0.42 -2.871 .005

Goal-setting 4.07 0.57 3.62 0.57 -3.947 .000

Creating study plans 3.91 0.71 3.38 0.68 -3.785 .000

Using learning strategies 4.03 0.63 3.48 0.64 -4.328 .000

Monitoring the use of 
strategies

4.01 0.60 3.53 0.61 -4.060 .000

Evaluating learning 3.98 0.59 3.36 0.63 -5.111 .000

Total 4.09 0.47 3.61 0.46 -5.117 .000

TABLE 3. Independent t-Test Results on Learning Autonomy for the Post-Survey

As seen from Table 3 above, there were statistically significant differences 

observed regarding learning autonomy between the two groups for the post-survey (p

>. 05). It is noticeable that all group differences turned out to be statistically 

significant (t = -5.117, p = .000). To be specific, regarding understanding of learning 

autonomy, the mean score of the experimental group was 4.52 while that of the 

control group was 4.29. They showed a group difference at a significance level of 

.05 (t = -2.871, p = .005). That is, the experimental group more improved their 

understanding of the concept of learning autonomy. Scaffolding instruction made the 
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Chinese EFL students more understand what learning autonomy really means. As for 

goal-setting, a statistically significant difference was also found between groups (t = 

-3.947, p = .000). The experimental group scored 4.07 while the control group did 

3.62. That is, scaffolding instruction more led the students to improve their ability to 

identify teaching objectives and determine their own learning direction compared to 

traditional instruction. In terms of creating study plans, the mean score of the 

experimental group (M = 3.91) was also higher than that of the control group (M 

= 3.38). It was found that scaffolding instruction affected the students in formulating 

their study plans more positively than traditional instruction. The experimental group 

became better in formulating their learning objectives after scaffolding instruction at 

a .05 significance level (t = -3.785, p = .000). 

Regarding the use of learning strategies, a statistically significant mean difference 

was also observed between the experimental and the control groups (t = -4.328, p = 

.000). The participants in the experiment group scored 4.03 while those in the 

control group did 3.48. The findings showed that scaffolding instruction is the more 

effective way of enhancing EFL students’ learning autonomy regarding strategy 

using competence. Through scaffolding instruction, the students became more 

capable to choose and use learning methods and skills. Likewise, about strategy 

monitoring, the similar results were obtained. There was a statistically significant 

difference between the two groups, with the mean scores of 4.01 for the 

experimental group and 3.53 for the control group (t = -4.060, p = .000). In other 

words, the students’ ability to monitor their strategy using more improved with the 

help of the teacher’s scaffolding guidance. scaffolding instruction more helped the 

students to better arrange their learning, self-inspection and analysis with timely 

feedback. They also became more active to take measures to solve problems after 

the scaffolding instruction. 

When it comes to learning evaluation, the mean scores for the experimental group 

and the control group also showed a statistically significant difference, suggesting 

that the students became better in evaluating their learning outcomes after 
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scaffolding instruction (t = -5.111, p = .000). The experimental group scored 3.98 

while the control group did 3.36. This result indicates that the students more 

increased their ability to self-assess the learning situation after receiving the 

scaffolding instruction. In other words, the students became more able to find their 

deficiencies and adjust their learning strategies in time by assessing their learning. 

They formulated more reasonable and scientific learning plans than those who 

received traditional instruction. 

The findings of this study were in accordance with the previous studies proving 

the positive effects of scaffolding instruction on learning autonomy. To be specific, 

this study is in accordance with the previous research regarding understanding of 

learning autonomy. According to Cotterall and Cohen (2003), teachers’ scaffolding 

guidance enables students to develop their understanding of the perception of leaner 

autonomy while taking control of their learning. Regarding its positive effects of 

goal-setting, Liu (2016) also claimed that through scaffolding instruction, teachers 

can train students especially who are passive and lazy to set learning goals. In the 

same line, Chen (2014) stated that scaffolding instruction was empirically proved to 

be an effective way to improve students’ ability to set challenging but attainable 

goals. The results of this study regarding study plan were also consistent with the 

previous research reporting that it was the teacher’s scaffolding and guidance that 

facilitated the process of plan formulating (Chen, 2014). In line with Cohen (1999) 

and Little (2007), the current study also proved that scaffolding instruction keep the 

students on track to meet their learning goals and accomplish their plans more 

efficiently by monitoring their strategy use. Guiding the students to reflect on their 

strategies use facilitates the improvement in learning autonomy. The findings of this 

study also supported the previous studies (Cotterall, & Cohen, 2003; Oxford, 2013) 

suggesting that giving directions on how to use specific learning strategies is an 

important consideration when improving the students’ learning autonomy. Lastly, 

about learning evaluation, the findings corroborate Dam’s study which argued that 

the crucial point of successful autonomous teaching is involving students in 
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continuous and regular evaluation (Dam, 2011). 

To sum up, it can be concluded that Chinese EFL students can benefit from 

scaffolding instruction regarding learning autonomy. The findings of the present 

study are exactly in line with the previous findings such as Zhang (2019) providing 

empirical evidence for the use of scaffolding instruction in cultivating EFL students’ 

learning autonomy in China. Considering that there is a lack of studies investigating 

the effects of scaffolding instruction on Chinese EFL students, the empirical research 

on this issue was an urgent need in the Chinese EFL context. In this point of view, 

this study provides new insights into scaffolding instruction integrated in EFL 

classrooms in China. The current study fills the gap by integrating scaffolding 

instruction and EFL teaching in China. 

4.2 Effects of Scaffolding Instruction on Academic Achievement

Another purpose of this paper was to investigate whether the scaffolding 

instruction had more positive effects on Chinese EFL students’ academic 

achievement compared to traditional instruction. In order to examine whether the 

participants in the two groups were homogeneous in terms of their language 

proficiency, a homogeneity t-test was administered before the treatment. The results 

of the SHSEE were used as the homogeneity test to determine whether all 

participants were similar in their language ability. Independent samples t-tests were 

adopted to confirm whether there were statistically significant differences between 

the two groups. The test results were shown in Table 4 below. 

TABLE 4. Independent t-Test Results on Participants’Academic Achievement for the Pre-test

Experimental Group 
(N=49)

Control Group 
(N=52) t p

M SD M SD

Pre-test 74.55 14.04 73.77 13.09 -0.290 .773
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As can be seen from Table 4 above, there were no statistically significant 

differences between the two groups regarding their language proficiency (p > .05). 

The results of independent t-tests revealed that the two groups an experimental – 

group and a control group were homogeneous, indicating that all participants were – 

similar in their language ability for the pre-test. Since the test results represent that 

all participants were homogeneous before the experiment, independent t-tests were 

also administered on the scores of PRETCO. In order to compare the differences in 

English academic achievement between the two groups, the post-test was conducted 

after the treatment. Table 5 shows the results of academic achievement. 

TABLE 5 Independent t-Test Results on Participants’Academic Achievement for the Post-test 

Experimental Group 
(N=49)

Control Group 
(N=52) t p

M SD M SD

Pre-test 79.27 12.21 73.56 14.01 -2.177 .032

As can be seen from Table 5 above, there was a statistically significant difference 

between the experimental and control groups regarding academic achievement (t = 

-2.177, p = .032). The participants in the experimental group scored 79.27 while 

those in the control group scored 73.56 on the academic achievement test. It was 

found that scaffolding instruction led to better performance in academic achievement 

compared to traditional instruction. 

According to Chen (2018), language achievement can be considered as student 

learning progress. The study confirmed the effectiveness of scaffolding. This is in 

line with Winnips (2001) in that learning becomes easy when students receive 

adequate support. The findings of this study also agree with Akani (2015) suggesting 

that scaffolding instruction can help students develop new skills or learn new 

concept. This result also supports previous empirical research on the effects of 

scaffolding instruction on academic achievement. For example, Yue (2015) found 
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that students achieved statistically significant higher test scores after getting involved 

in scaffolding instruction than did those after traditional instruction. Carol and Willy 

(2014) also proved the positive effects of scaffolding instruction on students’ 

cognitive development and suggested its use in different classroom activities. In this 

line, Zheng (2016) recommended the scaffolding model to improve learning effects 

in the classroom teaching environment. 

Especially regarding scaffolding instruction and English language teaching, Sun 

(2018) reported that scaffolding instruction had statistically significant positive 

effects on students’ English language test scores. In the Chinese EFL context, 

scaffolding instruction has also been regarded as a teaching innovation in language 

classrooms. In this regard, the application of scaffolding instruction has gradually 

been integrated into the Chinese EFL English instruction (Wei, 2014). Researchers 

have carried out some empirical studies regarding English teaching to investigate the 

effectiveness of scaffolding instruction on students’ learning outcomes (Linn et al., 

2003). They reported that scaffolding instruction was effective in promoting students’ 

understanding of knowledge and skills and thus facilitating the improvement of their 

academic performance (Lee & Calandra, 2004; Walker & Zeidler, 2007).

Despite the benefits of scaffolding instruction, however, many scholars still 

focused on its definition and function in EFL fields (Beckett & Slater, 2005; Little, 

2007; Murray & McPherson, 2006; Yang & Zhang, 2018). In particular, according 

to Riazi and Rezaii (2011), there has been a lack of research investigating whether 

the scaffolding instruction positively affects Chinese EFL students’ academic 

achievement. In this point of view, the findings of the current shed light on 

scaffolding instruction in EFL classrooms in China. The present study bridges the 

gap by integrating scaffolding instruction and EFL teaching in China. 
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V. Conclusion

According to Murray and McPherson (2006), scaffolding instruction is beneficial 

in helping students become independent learners. O’Connor, McDonald and Ruggiero 

(2014) also reported that scaffolding instruction can assist students on an emotional 

level by reducing frustration. However, Zhang (2019) noted that there is a dearth of 

studies investigating the effects of scaffolding instruction on Chinese EFL students’ 

language learning. Riazi and Rezaii (2011) also pointed out that more research is 

needed in EFL contexts to investigate the effects of scaffolding on academic 

achievement. Therefore, the present study was carried out to investigate whether the 

scaffolding instruction can positively affect Chinese EFL students’ learning autonomy 

and academic achievement. 

Major findings were as follows: Scaffolding instruction affected EFL students’ 

learning autonomy more positively than did traditional instruction. To be specific, 

this type of instruction helped students to understand what autonomous learning 

really means. It also helps set goals, create study plans, use and monitor learning 

strategies, and evaluate learning. It was also found that scaffolding instruction also 

had more positive effects on academic achievement compared to traditional 

instruction. The findings showed that EFL students who were exposed to scaffolding 

strategy performed significantly better than their counterparts who received 

traditional instruction. To sum up, this study proved that scaffolding instruction is an 

effective teaching model in the Chinese EFL context. 

To summarize, for the experimental group, the mean scores of the participants’ 

learning autonomy changed positively over time, and the findings turned out to be 

statistically significant. This study yields some pedagogical implications. EFL students 

can benefit from scaffolding instruction regarding learning autonomy and academic 

achievement. Teachers in EFL settings should know that they can increase their 

students’ understanding of learning autonomy through scaffolding instruction. To 

identify teaching objectives and determine their own learning direction, the EFL 
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students can also benefit from scaffolding instruction. The teachers should make use 

of this type of instruction to better teach their students how to choose and use learning 

methods and skills. Scaffolding instruction can also be used to better arrange students’ 

learning, self-inspection and analysis with timely feedback. By receiving the 

scaffolding instruction, the students can increase their ability to self-assess the learning 

situation. 

There were some limitations in the present study. First, the participants were 101 

Chinese students studying English at a university in China. Therefore, the results 

cannot be representative of Chinese EFL students across the country. They cannot 

be generalized and different results can be obtained in different contexts. The 

further research should include a larger number of students from different settings. 

Individual differences, such as gender, family, and culture background should also 

be included. Students at different proficiency levels can also be taken into 

consideration. Moreover, simple data analysis of the quantitative results cannot fully 

prove the effects of scaffolding instruction on different individuals. Further study 

should combine qualitative research and quantitative research to confirm full proof 

conclusion and solution. Lastly, the pre- and post-tests were different from each 

other. Although the current study did not examine the changes between the pre- 

and post-test scores, the same test can be used for pre- and post-tests for future 

study to confirm the effects of scaffolding instruction on improving academic 

achievement.

Works Cited

Akani, O. “Impact of instructional scaffolding on students’ achievement in Chemistry in 

secondary schools in Ebonyi State of Nigeria.” International Journal of Education, 

Learning and Development 3.7 (2015): 74-83. Print.

Annelies, R. and Tammy, S. “Scaffolding information problem solving in web-based 

collaborative inquiry learning.” Computer & Education 59.1 (2012): 82-94. Print.



253Effects of Scaffolding Instruction on Chinese EFL Students’ English Learning Autonomy 
and Academic Achievement

Beckett, Gulbahar H, and Tammy Slater. “The Project Framework: A Tool for Language, 

Content, and Skills Integration.” ELT journal 59.2 (2005): 108-116. Print.

Benson, Phi. “Learner Autonomy in the Classroom.” In D. Nunan (Ed.), Practical English 

Language Teaching (2003): 289-308. Mcgraw Hill.

Broady, E. “Promoting Learner Autonomy in University Language Teaching.” London: 

Association for French Language Studies, 1996. 215-236. Print.

Bruner, J. “The Role of Dialogue in Language Acquisition in The child’s conception of 

Language” Eds. Sinclair, Anne, Robert J. Jarvella and Willem J. M. Levelt. New York: 

Springer-Verlag, 1978. 19-20. Print.

Carol, D., and Willy, A. “The impact of metacognitive scaffolding and monitoring on reading 

comprehension.” System 42.1 (2014): 462-473. Print.

Chang, Kuo-En, Yao-Ting Sung, and Ine-Dai Chen. “The Effect of Concept Mapping to 

Enhance Text Comprehension and Summarization.” The Journal of Experimental 

Education 71.1 (2002): 5-23. Print.

Chen, G. D., Fan, C. Y., and Chang, C. K. “Promoting Autonomy and Ownership in Students 

Studying English Using Digital Comic Performance-Based Learning.” Educational 

Technology Research and Development 66.4 (2018): 955-978. Print.

Chen, X. Z. Experimental Research on Scaffolding Teaching Method in the Teaching of English 

Writing in Senior High School. 2017. Nanjing Normal University, Master’s Thesis.

Chen, X. R. An Empirical Study of Scaffolding Instruction for the Development of Chinese 

Non-English Majors’ Learning Autonomy. 2014. Shanghai International Studies 

University, Master’s Thesis.

Clark, Kathleen F, and Michael F. Graves. “Scaffolding Students’ Comprehension of Text.” 

The Reading Teacher 58.6 (2005): 570-580. Print.

Cohen, Andrew D. “Strategies in Learning and Using a Second Language.” Beijing: Foreign 

Language Teaching and Researching Press, 1999. Print.

Cotterall, Sara, and Robin Cohen. “Scaffolding for Second Language Writers: Producing an 

Academic Essay.” ELT journal 57.2 (2003): 158-166. Print.

Cotterall, Sara, and Robin Cohen. “Readiness for Autonomy: Investigating Learner Beliefs.” 

System 23.2 (1995): 195-205. Print.

Dam, Leni. “Developing Learner Autonomy with School Kids: Principles, Practices, Results.” 

Fostering Autonomy in Language Learning. Ed. Gardner, David. Gaziantep: Zirve 

University Press, 2011. 40-51. Print.

Dong, J. Research on the Application of Scaffolding Teaching Model in High School English 

Reading Teaching. 2019. Shandong Normal University, Master’s Thesis. 

Frankel, Katherine K., Becker, Bryce L, Rowe, Marjorie W, and Pearson, P. David. “From 

“what is reading?” towhat is literacy?.” Journal of Education 196.3 (2016): 7-17. Print.



254 Luxiting  Na-Young Kim․

He, Ke Kang. “Constructivist teaching model, teaching method and teaching design.” Journal 

of Beijing Normal University 5.143 (1997): 375. Print.

Holec, Henri. Autonomy and Foreign Language Learning. Oxford: OUP, 1981. Print.

Lee, J., and Calandra, B. “Can embedded annotations help high school students perform 

problem solving tasks using a web-based historical document?” Journal of Research on 

Technology in Education 37.1 (2004): 65-84. Print.

Li, X. J. Language Testing Science and Art. Changsha: Hunan Education Press, 1997. Print.

Linn, Marcia C., Douglas Clark, and James D. Slotta. “WISE design for knowledge 

integration.” Science Education 87.4 (2003): 517-538. Print.

Little, David. “Language Learner Autonomy: Some Fundamental Considerations Revisited.” 

International Journal of Innovation in Language Learning and Teaching 1.1 (2007): 

14-29. Print.

Littlewood, W. “Defining and Developing Autonomy in East Asian Contexts.” Applied 

linguistic 20.1 (1999): 71-94. Print.

Liu, H. Q. Research on Scaffolding Teaching to Relieve Oral English Anxiety of Junior 

Middle School Students. 2016. Jilin University, Master’s Thesis.

Liu, R. “A Preliminary Study on the Status Quo and Strategies of English Reading Teaching 

in Junior Middle Schools Based on Core Literacy Education.” New Curriculum

(Middle) 11 (2018): 39. Print.

McCaslin, M., and D. Hickey. “Self-regulated learning and academic achievement: A 

Vygotskian View in Zimmerman, J. and Schunk, D.(Eds) Self-regulated learning and 

academic achievement: Theoretical perspectives (pp. 227-252).” (2001).

Meneses Alejandra, José-Pablo Escobar, and Soledad Véliz. “The Effects of Multimodal Texts 

on Science Reading Comprehension in Chilean Fifth-Graders: Text Scaffolding and 

Comprehension Skills.” International Journal of Science Education 40.18 (2018): 

2226-2244. Print.

Mercer, Neil. “The Quality of Talk in Children’s Collaborative Activity in the Classroom.” 

Learning and instruction 6.4 (1996): 359-377. Print.

Miller, Jennifer. “Teaching Refugee Learners with Interrupted Education in Science: 

Vocabulary, Literacy and Pedagogy.” International Journal of Science Education 31.4 

(2009): 571-592. Print.

Ministry of Education of China. New English Curriculum for High School (Experimental 

Draft). Beijing: Beijing Normal University Press, 2017. Print.

Murray, Denise E, and Pam McPherson. “Scaffolding Instruction for Reading the Web.” 

Language Teaching Research 10.2 (2006): 131-156. Print.

Nunan, David. “From Learning-Centeredness to Learner-Centeredness.” Applied Language 

Learning 4 (1993): 1-18. Print.



255Effects of Scaffolding Instruction on Chinese EFL Students’ English Learning Autonomy 
and Academic Achievement

O’Connor, Eileen, Frank McDonald, and Maria Ruggiero. “Scaffolding Complex Learning: 

Integrating 21st Century Thinking, Emerging Technologies, and Dynamic Design and 

Assessment to Expand Learning and Communication Opportunities.” Journal of

Educational Technology Systems 43.2 (2014): 199-226. Print. 

Oxford, Rebecca L. Teaching & Researching: Language Learning Strategies. London: Pearson 

ESL, 2013. Print.

Pang, W. G. “Evaluation Method of Autonomous Learning.” Psychological Science 26.5 

(2003): 882-884. Print.

Qin, J. J. Research on the Application of Scaffolding Teaching in Senior English Topic 

Writing. 2017. Huazhong Normal University, Master’s Thesis. 

Quesada, Jose, Walter Kintsch, and Emilio Gomez. “Complex problem-solving: A field in 

search of definition?” Theoretical Issues in Ergonomics Science 6.1 (2005): 5-33. Print.

Quintana, Chris, et al. “A Scaffolding Design Framework for Software to Support Science 

Inquiry.” The Journal of the Learning Sciences 13.3 (2004): 337-386.

Riazi, Mehdi, and Malihe Rezaii. “Teacher-and peer-scaffolding behaviors: Effects on EFL 

students’ writing improvement.” Clesol 2010: Proceedings of the 12th national 

conference for community languages and ESOL. 2011.

Raymond, E. “Cognitive Characteristics. Learners with Mild Disabilities.” Needham Heights, 

MA: Allyn & Bacon, A Pearson Education Company 4 (2007):169-201. Print.

Sun Fei. Research on the application of scaffolding teaching mode in high school English 

reading teaching. 2018. Nanjing Normal University, Master’s Thesis.

Van de Pol, Janneke, Monique Volman, and Jos Beishuizen. “Scaffolding in Teacher Student 

Interaction: A Decade of Research.” Educational Psychology Review 22.3 (2010): 

271-296. Print. 

Chen, X. Z. Experimental Research on Scaffolding Teaching Method in the Teaching of 

English Writing in Senior High School. 2017. Nanjing Normal University, Master’s 

Thesis.

Wang, Y. S. Research on the Application of “Scaffolding” Instruction in High School English 

Reading Teaching. 2014. Shandong Normal University, Master’s Thesis.

Wei Jian. “The application of multi-modal assisted scaffolding teaching method in college 

English translation teaching.” Educational Exploration 2 (2014): 33-36. Print.

Wenden, Anita. Learner Strategies for Learner Autonomy. London: Prentice Hall, 1991. Print.

Winnips, J. C. Scaffolding-by-design: A model for world web based learner support. 2001. 

Faculty of Educational science and Technology, University of Tweente, Enschede 

Netherlands, PhD dissertation.

Wood, D., Bruner, J. S., and Ross, G. “The role of tutoring in problem solving”. Journal of 

Child Psychology & Psychiatry 17 (1976): 89-100. Print.



256 Luxiting  Na-Young Kim․

Xu, J. F. Autonomy in College Foreign Language Leaning from Theory to Practice. Beijing: 

China Social and Science Press, 2009. Print.

Yan, X. F. “The Value and Realization of Scaffolding English Reading Class.” Teaching and 

Management 9 (2018): 87-89. Print.

Yue, X. B. “Using Scaffolding Teaching Method to Alleviate English Communication 

Anxiety.” Chinese Journal of Education 18.1 (2015): 186-188. Print.

Zhang, X. H., and Hong, Y. “Application of Scaffolding Teaching in Junior Middle School 

English Writing.” Education Modernization 5.38 (2018): 368-369. Print.

Zhang, W. N. Research Concerning the Effects of Scaffolding Instruction on Junior Middle 

School Students’ English Reading Scores and Learner Autonomy. 2019. Shanxi Normal 

University, Master’s Thesis.

Zheng, L. Q. “The Effectiveness of Self-Regulated Learning Scaffolds on Academic 

Performance in Computer-Based Learning Environments: A Meta-Analysis.” Asia 

Pacific Education Review 17.2 (2016): 187-202. Print.

APPENDIX

Chinese EFL Learners’ Learning Autonomy Questionnaire

Dear students,

Learning Autonomy is the key to improve your English learning. By investigating your 

status quo of English learning autonomy, I hope to help establish a corresponding 

evaluation mechanism and provide appropriate teaching methods. Please spend your time 

filling in the following questionnaire, which has nothing to do with being right or wrong 

and your grades. It is used only for educational research and application. Thank you for 

your understanding and cooperation! All materials are for research purposes only. Thank 

you for your cooperation.

Basic Personal Information 

Please fill in the blanks and tick the corresponding letter according to the meaning 

it represents.

Your name:

Your class:
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Your major:

Your school number:

Your gender:

Your age:

Your English score of SHSEE:

Your scores of PRETCO 

Your Place of birth: Rural Area/Urban Area

When did you start English learning?

A. Before primary school B. Primary school 

C. Junior high school D. Other.

I. Understanding of learners’ learning autonomy

Please select the one that best suits your situation and tick the corresponding letter.

1. I think learning autonomy should be self-conscious learning after class.

A. Fully agree B. Basically agree 

C. Unclear D. Disagree 

E. Completely disagree

2. Learning autonomy refers to learning without teachers’ teaching and management.

A. Fully agree B. Basically agree 

C. Unclear D. Disagree 

E. Completely disagree

3. Learning autonomy means having a clear plan for your study and carrying it out 

seriously.

A. Fully agree B. Basically agree 

C. Unclear D. Disagree 

E. Completely disagree

4. Learning autonomy is the act of effectively supervising one’s own learning 

activities.

A. Fully agree B. Basically agree 

C. Unclear D. Disagree 

E. Completely disagree
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5. Learning autonomy has its own learning strategy and helps improve English ability.

A. Fully agree B. Basically agree 

C. Unclear D. Disagree 

E. Completely disagree

6. Learning autonomy is an effective combination of learning strategies and learning 

plans, from which I have benefited a lot.

A. Fully agree B. Basically agree 

C. Unclear D. Disagree 

E. Completely disagree

7. Learning autonomy is a means of self-training and self-managing learning. I hope to 

get more training.

A. Fully agree B. Basically agree 

C. Unclear D. Disagree 

E. Completely disagree

II Goal-setting

1. My understanding of the teacher’s teaching objectives and requirements is _________.

A. Very clear B. Clear

C. Fairly clear D. Not very clear 

E. Not clear

2. My performance in transforming the teacher’s teaching purpose into my own learning 

purpose, The opinion is _________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor

3. My understanding of transforming the teacher’s teaching purpose into my own 

learning purpose and studying hard for this purpose. This opinion is _________.

A. Very clear B. Clear 

C. Fairly clear D. Not very clear 

E. Not clear
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4. My understanding of the teacher’s intention of adopting a certain teaching activity in 

class to improve students’ language ability. This opinion is _________.

A. Very clear B. Clear 

C. Fairly clear D. Not very clear 

E. Not clear

5. In class, I can _________ keep up with the teachers’ teaching progress.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

III Creating study plans

1. In addition to the learning tasks assigned by the teacher, I have a        plan for my 

English learning _________.

A. Very clear B. Clear 

C. Fairly clear D. Not very clear 

E. Not clear

2. In Terms of English learning, I _________ establish learning objectives according to 

my own actuality.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

3. If necessary, I will adjust the English learning plan _________.

A. Very well B. Well 

C. Averagely D. Poorly

E. Very poorly

4. I have a(n) _____ plan about my study time.

A.Very good B. About good 

C. Average D. Poor 

E. Very poor
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5. I can set learning objectives according to the Essential English Curriculum _________.

A. Very well B. Well 

C. Averagely D. Poorly

E. Very poorly

IV Using Learning Strategies 

1. I have a ______ understanding about learning strategies.

A. Very clear B. Clear 

C. Fairly clear D. Not very clear 

E. Not clear

2. In listening practice, I consciously use effective listening strategies _________.

A. Very well B. Well 

C. Averagely D. Poorly

E. Very poorly

3. The situation of consciously using effective communicative strategies in conversation 

practice is _________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor

4. The situation of consciously using effective reading strategies in reading practice is 

_________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor

5. The situation of consciously using effective writing strategies in writing practices is 

_________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor
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V Monitoring the Use of Learning Strategies 

1. The extent of monitoring the use of listening strategies consciously in listening 

practice is _________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor

2. The extent to which communicative strategies are consciously monitored in 

conversation practice is _________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor 

3. The extent of consciously monitoring the use of reading strategies in reading practice 

is _________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor 

4. The extent to which you consciously monitor the use of writing strategies in writing 

practice is _________.

A. Very good B. About good 

C. Average D. Poor 

E. Very poor 

5. I _________ evaluate my own learning methods to find out the existing problems and 

their corresponding solutions.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

6. I can _________ realize whether their learning methods are practical.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never
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7. If I find my learning method impractical, I _________ change to another more 

appropriate learning method in time.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

VI Evaluating learning 

1. After class, I _________ takes the initiative to look for various opportunities to 

practice English.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

2. In English learning, I _________ take the initiative to overcome emotional factors that 

are not conducive to English learning (such as anxiety, inferiority complex, 

Depression, shyness, etc.).

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

3. I _________ make use of existing learning resources (such as libraries, Internet, 

reference books, English radio, dictionaries, etc.).

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

4. The extent to consciously apply the newly learned knowledge into language practice 

is _________.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

5. I _________ take the initiative to cooperate with classmates or friends in learning 

(e.g., looking for oral communication partners, sharing learning experience with other 

students, reviewing with other students, etc.).
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A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

6. In the process of language learning, I can _________ realize my own language 

mistakes.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

7. I can _________ find out the reasons for the mistakes (such as mother tongue 

interference, unfamiliar grammar knowledge, etc.) after realizing the mistakes in my 

own language, and take corresponding measures to correct them.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

8. I can choose effective information channels to make myself be a better language 

learner _________.

A. Very well B. Well

C. averagely D. poorly 

E. very poorly

9. In the process of completing a language task, I can _________ synchronously check 

the completion of their pre-planned tasks.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never

10. In the process of completing a language task, I _________ review and update my 

understanding about the previous knowledge.

A. Always B. Often 

C. Sometimes D. Rarely 

E. Never
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