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The present study explores how Korean college EFL writers construct identity in peer review and revision 

during the essay writing process. Twelve Korean college students from the university English newspaper 

club participated in a 15 week writing project that included peer reviews and revision. After the writing 

project, the semi-structured interview was carried out. To understand their perspectives on constructing 

writer identities, qualitative methods were employed with writing drafts, peer review comments, revision 

drafts, and interview transcriptions. For coding the data, the repeated and salient patterns were identified. 

through careful and repeated reviews. The findings show that six writer identities can be categorized as 

the six identities: face negotiator, evaluator, junior and senior, facilitator, audience, and opinion-holder. At the 

beginning of the project, participants showed themselves to be face-saving individuals, but during the 

process they have negotiated their identities as a face negotiator during the process. Over time, as a 

facilitator, they became aware of the benefits of providing comments and suggestions in the peer review 

process. Future studies will include a greater sample size, classroom-based settings, and investigations of 

constructs of investment and imagined identities from their writings. (Keimyung University)
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I. Introduction 

  With increasing interest in how second language (L2) writing is taught, 

particularly how L2 writers learn and how L2 composition is developed, writing 
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identity has become a focus of study within English as a Foreign Language (EFL) 

(Ahn, 2012; Gao, Li, & Li, 2002; Huh, 2014; Ko, 2008; Lee, 2007). Academic EFL 

writers bring their personal voices into their writing. The idea that any written texts 

or writing displays the writer’s multiple voices (Bakhtin, 1986) and their identities 

(Ivanič, 1998; Tang & John, 1999) has been explored. EFL writing research has 

investigated how writers assume, impose, and negotiate their identities. Identity 

negotiation also emerges during peer review and revision in essay writing. 

Responding to peers’ writing is a complex task within the writing process. The 

notion of ‘identity’ is employed as an analytic tool to better understand EFL writers 

and the development of EFL writing.

Over the past decade, identity in L2 learning has received considerable 

attention because L2 learners form diverse positions while they participated in 

different social interactions (Chik & Benson, 2008; Fernsten, 2008; Gao, Zhao, 

Cheng, & Zhou, 2007). Many studies have considered the issue of writer identity 

in English as a Second Language (ESL) (Kanno, 2003; Ivanič & Camps, 2001; 

Pavlenko, 2003) and among EFL writers (Ko, 2008; Lee, 2013; McKinley, 2015; 

Teng, 2019). Wenger (1998) states that identity is created in the participation in 

communities of practice, which implies a set of relationships established over time 

between persons, activities, and the word. Teng (2018) argues that identity and 

community are interconnected, and the fluid nature of community makes identity 

become a dynamic, hybrid, multi-framed, fragmented, and contradictory notion. 

Norton and Toohey (2011) pointed out that language learning engages the 

identities of learners because language is not only a linguistic system, it is also a 

complex social practice in which the value and meaning attributed to an utterance 

are demonstrated in part by the value and meaning attributed to the person who 

speaks. Also, the process approach to the study and teaching of writing 

concentrates on what the writer does, and on helping writers express their ‘own 

ideas’ and find their ‘own language’ (Ivanič, 1998). In these perspectives, peer 

review and peer revision, which are components of the writing process, are 
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needed in order to focus on the writer’s identity: what the writer does and how 

the writer expresses their own ideas and finds their own language.

In the Korean context, relatively few studies of EFL writer identity have been 

carried out regarding peer review and revision during the writing process. 

Therefore, there is a serious need for more studies into how writers in EFL 

construct their writer identity while involved in the peer review and revision 

process. Based on social constructionism, which focuses on the discursive identity 

construction and the social positioning theory (Davis & Harré, 1990), this study 

explores how EFL writer identities are negotiated while they participate in peer 

review and revision of their essay writing. In addition, it investigates the 

positioning of EFL writers in connection with others to address the issue of 

identity issue in EFL writing. The research questions in the study are as follows:

1) How do Korean college students negotiate their identity in peer reviews and  

     revisions during the writing process?

2) How do Korean college students position their writing identity with others   

     in EFL writing?

II. Literature Review

2.1 Writer Identity

In the definition of identity, Wenger (1998) proposes that identity is formed in 

the participation in communities of practice, which denotes a set of relationships 

established over time between persons, activities, and the world. Quellette (2008) 

describes identity as “how we define ourselves, how others define us and how we 

represent ourselves to others” in the networks of social relations. Norton (2013, p. 

45) also defines identity as “how a person understands his or her relationship to the 
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world, how that relationship is structured across time and space, and how the person 

understands possibilities for the future”. 

Lave and Wenger (1991), in their book titled Situated Learning: Legitimate 

Peripheral Participation, argue that learning or becoming an active participant in a 

community is strongly connected to the identity-building of learners. According to 

Wenger (1998, p. 51), a person’s identity is socially constructed, changed, and 

reformed since one’s identity is “a layer of events of participation and reification by 

which our experience and its social interpretation inform each other. Norton and 

Toohey (2002) explore how the fact that a language learner considers both the 

demands of the task and their personal history is relevant to the writing process. 

Language learning engages the identities of learners since language is not only a 

linguistic system, but also a complex social practice. Norton’s research suggests that 

language learners have identities that are multiple and changing, and are often sites 

of struggle (Darvin & Norton, 2018). Post-structural theories and sociocultural theory 

have been taken up in research on identity and language learning. More recent 

research on language learner identities adopts a post-structural understanding of 

identities as fluid, context-dependent, and context-producing in historical and cultural 

circumstances (Norton & Toohey, 2011). Based on these perspectives, personalities, 

learning styles, and motivations are not fixed, unitary, or decontextualized, and while 

context ‘pushes back’ on individuals’ claims to identity, individuals also struggle to 

assume identities that they wish to claim. Norton and Toohey (2011) argue that 

constructs of investment and imagined communities/imagined identities have been 

important. 

In Davies and Harré’s (1990) positioning theory, positioning is also done through 

discursive practices: “all the ways in which people actively produce social and 

psychological realities” (p. 45), and such positioning can be interactive, where one 

person positions another, or reflexive, where one positions oneself (p. 48). Therefore, 

compared with social identities, interactional identities entail more or less local 

categories by virtue of the structure of interaction and the issue of the particular 
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interaction (Waring, 2018). Harré and van Langenhove (1999) viewed positioning as 

a more dynamic form of social role. Participants in conversations take on certain 

roles, such as speaker, active or passive listener, opponent of the issue being 

discussed, and so on. However, Yamakawa, Forman, and Ansell (2005) explain that 

conversations are on-going discursive practices in which storylines and participants’ 

roles are subject to change as conversations evolve. The participants may not keep 

the same role from the beginning to the end, but may assume different kinds of 

roles during a conversation. Also, they pointed out that considering changes in 

participants’ roles, it seems quite relevant to use ‘positioning’ in order to describe 

the dynamics of discursive practice. To apply the participation metaphor to a 

classroom setting, a framework like positioning is needed to understand interactions 

at the local (or micro) level (Linehan & McCarthy, 2000).

Additionally, Teng (2019) argues that individual and social identities are often 

dynamic, interactive, discursive, contradictory, and contextually situated as a result of 

the mismatch between imagined and practiced communities. Therefore, identity should 

not be over-simply defined as ‘the self’ or ‘who one is’. Burke (2011), from the 

post-structural perspectives, points out that people construct their multiple identities 

depending on various social groups. Writers construct their identities in different 

writing contexts. They focus on contexts and the authorship, or physical places where 

social interaction occurs with other writers/readers and tutors. Writer identity is 

multiple, socially situated, fluid, and changes over time. In the view of Vygotsky 

(1986) and Bakhtin’s (1986) sociocultural language, writer identity is discoursally 

shaped. A writer’s voice is multiply ambiguous, meaning a socially shaped discourse 

that a speaker can draw upon, and/or an actual voice in the speaker’s individual 

history, and/or the current speaker’s unique combination of these resources.

2.2 EFL Writer Identity

In an EFL context, Hyland (2002) explores the notion of identity in L2 writing 
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by examining the use of personal pronouns in 64 Hong Kong undergraduate theses. 

The study shows significant underuse of authorial reference by students and clear 

preferences for avoiding these forms in contents that involved making arguments or 

claims. The study points out that teachers need to be aware of how academic 

conventions position students and to be sensitive to the struggles of novice writers 

seeking to reconcile the discursive identities of their home and disciplinary cultures. 

This tentativeness and reluctance to display an authoritative persona among Asian 

writers may be a product of a culturally and socially constructed view of self that 

makes assertion difficult. McKinley (2017) investigated the construction of writer 

identity by 16 Japanese university students in learning English academic writing. The 

findings show that the strongest influences on identity construction were from 

instructors’ expectations, while personal beliefs also contributed. The findings also 

showed that students were more likely to meet writing task expectations where 

instructors had more reasonable requirements in terms of voice. 

Teng (2019) examined the factors that influence identity and investment in EFL 

learning by three Chinese college English major students. The examination of the 

negotiated and navigated identity in the process of English learning indicated that 

the learners displayed identity flux within and across various communities. Learners 

shaped their investment in English learning while negotiating and constructing their 

identity over time. Learners’ identity is complex and dynamic, involving four factors 

that include learners’ cognitive awareness/ideology; perceptions of affordances in the 

English learning community; learners’ sense of agency; and mismatches between the 

practiced community and the imagined community. 

In the Korean EFL context, Lee (2007) investigated the construction of identity 

with the first person pronoun, ‘I’, in students’ essay writing, addressing the notion 

of writer identity behind ‘I’. In all 31 students’ writing, six types of writer identity 

behind ‘I’ are examined: existentialist, guide, architect, recounter, opinion-holder, and 

originator. While the role of opinion holder was the students’ most frequently 

employed identity by the students, the role of existentialist was recorded as the least 
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used identity. Ahn (2012) examined diverse identities that an EFL students exhibited 

in a composition class at a Korean university. The findings indicate that the 

participant displayed her voice actively and invoked several identities as an English 

language explorer, language advice-giver, self-expresser, and researcher. 

Self-expresser and researcher emerged most frequently among these identities. The 

findings show that EFL writers should not always be considered deficient and in 

need of help, but rather as able to legitimately use English for their own purposes 

and to help others use English more appropriately. Huh (2014) explores how EFL 

writer identities are negotiated, imposed, or assumed while students attend to teacher 

feedback. Two college students expressed their identities both EFL writers, resisting 

the suggestions of their native English-speaking teacher in revisions, and as 

dependent foreigners, not fostering a stronger sense of identity as a L2 writer. 

  This study will explore how Korean college EFL writers construct identity in peer 

review and revision during the writing process. Identity will be related to the process 

of negotiating meaning while they participate in peer review and revision of their 

essay writing. At the same time, the study will investigates the positioning of EFL 

writers in connection with others to address the issue of identity in EFL writing.

III. Method

3.1 Participants 

  The participants of this study were 12 university students (11 females and one 

male) who were taught by the researcher in a writing class involved in a student-run 

English university newspaper club at a Korean University. The age of the participants 

ranged from 19 to 22. Four out of 12 students were taking English- related majors 

(three English Language and Literature and one English Education), and the rest of 

the nine came from Public Administration, Tourism Management, Biomedical 
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Engineering, International Commerce, Humanities and Social Sciences, Spanish and 

Latin American Studies, Consumer Information Studies, and Mechanical and 

Automotive Engineering. None of the participants had spent more than six months in 

an English-speaking country. The participants’ English levels varied from beginners 

to advanced level writers. This was their first time learning how to write an essay in 

English. Data was collected during the peer-review and revision project for 15 weeks. 

Pseudonyms are used in place of participants’ names to protect their privacy.

3.2 Data Collection 

Data for this study was collected from a writing class of a student-run English 

university newspaper club taught by the researcher. The class met once a week over 

15 weeks for a 60-minute class during the semester and summer vacation of 2017. 

The aim of this class was to help participants improve their overall English writing 

skills, understand the writing process, and provide guidance on how to carry out a 

peer review and revision process. Participants had submitted four different essay 

writings throughout the semester and vacation: one for making an argument, two for 

stating a preference, and one for giving an explanation. Apart from the first and 

fourth writings, participants were asked to submit online four peer reviews and four 

revisions from the second and third writings. 

From the Test of Written English (TWE, ETS, 2004), four writing prompts were 

provided for the participants, encouraging them to use reasons and examples, compare 

and contrast, and finally take a position. The writing prompts are in Table 1. In the 

writing process, each writing went through the peer review and revision process: (1) 

writing an essay; (2) exchanging their writings with their peers; (3) writing the first 

peer review comments on the draft; (4) returning to their peers to revise their first 

writings; (5) exchanging the first revised writings with their peers; (6) writing the 

second peer review comments on the writing; (7) returning back to their peers to 

revise their second writings; and (8) turning in their second (final) revised writings. 
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After the peer review and revision project, an in-depth interviews were conducted. 

The semi-structured interviews (see Appendix 1) were carried out with the 

participants’ writing drafts, peer review comments, and revisions present. The 

interviews were conducted in the early fall semester in the 2017 and took almost an 

hour each. All interviews were audio-recorded and transcribed by the researcher.

Table 1. Writing Topics 

3.3 Data Analysis

This study employed qualitative methods because the data collection from the 

qualitative designs, such as writings, peer reviews, revisions, and interviews, allows a 

researcher to understand participants and their perspectives respectively (Rubin & 

Rubin, 2004). Thus, the data in this study explored the participants’ writing drafts, 

their peer review comments, and their revisions. Tentative interpretations were drawn 

from this source and then further explained at the individual interviews. Based on the 

content analysis (Bogdan & Biklin, 1998), the data was carefully and repeatedly 

reviewed and coded into the examples related to the writer’s identities from the 

participants’ writings and interviews (see Appendix 2). After coding the data, the 

repeated and salient patterns were identified. To make tentative conceptual categories, 

Writing Topics 

1
If you could make one important change in the school that you attend, what 
change would you make? Use reasons and specific examples to support your 
answer.

2
It has been said, “Not everything that is learned is contained in books.” 
Compare and contrast knowledge gained from experience with knowledge 
gained from books. In your opinion, which source is more important? Why?

3
Some students prefer to study alone. Others prefer to study with a group of 
participants. Which do you prefer? Use specific reasons and examples to 
support your answer.

4
You have the opportunity to visit a foreign country for two weeks. Which 
country would you like to visit? Use specific reasons and details to explain 
your choice.
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the relationships among the patterns were investigated (Bogdan & Biklin, 1998). The 

data was sorted to find the final themes. The themes identified in the analysis of this 

data represent participants’ face negotiator, evaluator, junior, facilitator, audience, and 

opinion-holder. The textual analysis of participants’ writings was conducted and 

focused on how they revealed different aspects of their selves into their writing, and 

the specific textual features, including language patterns, that they used in their texts.

IV. Findings

Participants joined in two lots of peer reviews and two lots of revisions with the 

second writings and the third writings respectively. Each of the 24 peer reviews and 

the 24 revisions from the second and third writings displayed a variety of identities. 

Also, participants negotiated and constructed their identities throughout the in-depth 

interview. Writer identity was categorized as one of the six identities: face 

negotiator, evaluator, junior or senior, facilitator, audience, and opinion-holder. 

4.1 Identity as a Face Negotiator

Writer’s identity as a face negotiator appeared when participants were interviewed 

about their peer review and revision process after they finished their peer review 

process. Narrative plays an important role in the development of Korean college 

students’ identity and in their thinking. Face is one’s position through the eyes of 

others. The participants’ identities emerged and formed by engaging in this social 

university newspaper community. 

They tried to make themselves look better in the peer review and revision of the 

writing practices where they were embarrassed. Joining in peer review and revision 

was a challenge to the Korean college EFL participants. This was their first time 

learning how to write an essay and carry out a peer review and revision. Thus, the 
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participants were embarrassed and nervous at the beginning of the peer review and 

revision process. They struggled with adopting the new style of writing process. 

When participants engaged in the peer review, the continuous cycle of providing and 

receiving suggestions worked in the writing process. Participants took in the 

comments and feedback and applied them to their writing and learning.

Excerpt 1.

Researcher: How was it when giving and receiving suggestions?

Somin: When receiving suggestions, it is not always accepted with a good feeling 

about having my peer read and judge my own writing. At first, I thought that 

when my partner looked at my writing, what would I have to do if it was 

wrong? I have experienced peer review once or twice, so I got used to it. I 

felt like she will look at my writing and give me the comments again this 

time. [Somin’s interview]

In Excerpt 1, Somin probably was afraid to get critical comments from her 

partner at first. Getting to accept suggestions from peers can be a rough journey. 

She was afraid that she would lose face in front of her peer due to the weak parts 

in her writing. Seeing critical comments from her peer was challenging to her. 

Therefore, she tried to save face or her self-image when interacting with her peer. 

However, Somin became more receptive to critical comments and focused more 

positively on the peer review process. 

4.2 Identity as an Evaluator 

Some participants, such as Eunjae, Seowon, and Somin, revealed their identities 

as an evaluator when they provided and received peer review experiences. In 

Excerpt 2, Somin mentioned that at first she was anxious about giving comments on 

a peer’s work because of her inexperience with providing constructive comments on 

her another’s written work, or due to her initial discomfort with the task of having 

to give an evaluation on her peer’s writing at the beginning.
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Except 2.

Researcher: There are two kinds of evaluation. One is a positive evaluation and the 

other is a negative evaluation. Does it mean that the evaluation you think is 

somewhat negative?

Somin: It's not that.. it's negative. It's just a recognition that someone just evaluates it. 

It's always been a little burdensome for us to evaluate it when we listen to 

lectures.

Researcher: Then did you give a lot of praise when you made this suggestion to 

Yeonu? Or did you talk a little more about some critical or negative aspects?

Somin: Uh... I did not think about praise in evaluation. Evaluation means that you 

have a wrong answer on this or you are not good at this because I have more 

negative perceptions toward evaluation. When I give comments to my peer, I 

use nice expressions, for example it’s better to revise like this. [Somin’s 

Interview]

Somin saw herself as an evaluator who read someone’s writings and provided 

comments on them. Having had a long journey in learning English, she might be 

seeing her English teachers as a role model as a peer reviewer. In Korea, English 

teachers usually give an evaluations to their students; students’ work is not peer 

reviewed. When Somin got an evaluation from the college entrance exam, she might 

have had a bad result or observed her friends’ bad result. However, after 

participating in a continuation of provision and reception of suggestions, she realized 

that the peer review is a process of interaction with her peer and she was open to 

giving and receiving constructive comments focusing on her peer review works. 

After all, she perceived peer review as an interaction not an evaluation, and she 

tried to help and support her peer as an independent learner. While participants 

shared writing ideas with their peers during the peer reviews and revisions, they 

learned how to write and review their written drafts, and how to incorporate their 

peer’s suggestions. They also realized that peers’ suggestions helped them to grow 

as effective readers and writers.
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4.3 Identity as a Junior (Hoobae) and a Senior (Sunbae)

  Participants considered positioning themselves as a junior and senior while seeing 

themselves as a writer. Working in a community helped to enhance the shape of 

their writer identities and the improvement of their writing. The writing practices of 

peer reviews and revisions might have shaped the Korean college participants’ writer 

identities in the social and interactive dynamic. Koreans are more group-oriented and 

collectivist. South Korean society is influenced by Confucianism, which is an ancient 

Chinese way of thought. Hierarchical relationships are important in Confucianism, 

for example the younger should give precedence to the elder, and faith and trust 

should govern relationships between friends from moral disciplines to govern human 

relationships. 

Korean culture puts a strong emphasis on group ties because success is 

determined by social contacts. Korean society requires people to live in a 

harmonious family because it is a collectivist society. Koreans are more comfortable 

working with those whom they know more (Lee, 2012). Therefore, the better the 

personal relationship with the participants’ peers, the more successful the peer 

review writing activity will be. The peer review activity includes multiple 

interactions with a participant’s peers, so it encourages participants to build trust and 

mutual support. As a result, peer review helps participants foster growth as a learner. 

From Excerpt 3, Yujin felt uncomfortable working with her senior when giving 

written comments and she needed to reshape her written comments, to her senior 

during the peer review process.

Excerpt 3.

Researcher: Were you comfortable or uncomfortable when giving and receiving 

comments with your senior?

Yujin: Because she is my senior, I had second thoughts about giving comments.

Researcher: You are the same level English learners. Why did you think twice?

Yujin: She could feel bad.



250 Eunsook Kwon · Shinhye Kim

Researcher: Were you afraid you would be sanctioned?

Yujin: Not so much. I think she is my senior.

Researcher: Why do you think your senior would be uncomfortable?

Yujin: Maybe she is older than my contemporaries. [Yujin’s Interview]

This uncomfortable feeling may be the result of peer relationships; the participants 

do not want to hurt a peer’s feelings. In Korean culture, hierarchical relationships 

are a very marked feature and seniority is based on age and position. This 

relationship creates reciprocal obligations. This hierarchical interpersonal relationship 

between seniors and juniors, Sunbae and Hoobae in Korean, brings about a 

relationship different from general friendships. Juniors usually show their respect to 

their seniors and obey their orders whereas seniors take care of juniors. Participants 

are anxious about working with peers who are seniors or higher positioned peers 

who have authority.

Actually, Yujin’s partner, Yeeun, was the editor of the student-run newspaper. 

Yeeun was Yujin’s senior and held a higher position than Yujin, the junior reporter. 

Seniority and position level are very weakly correlated with participants’ writing 

outcomes. In consideration of the group or family as a whole. Korean people are not 

supposed to embarrass others or cause others to lose face in public because of 

considering the group or family as a whole. The Korean society also stresses 

harmony between people, who usually avoid conflicts even if they have different 

opinions. This means that Korean participants also avoid criticizing their peers so 

they do not lose face and disturb the harmony. In contrast, individualism influences 

on cultures and language in the English-speaking western countries, where 

individuals are integrated into groups. Westerners do not consider that different 

opinions will disturb the harmony. They believe everyone is equal and is free to 

share their different thoughts. 

Participating in peer review and revision is a great opportunity to learn more about 

the culture of English-speaking countries’ cultures. Korean participants can experience 

the different culture and perspective from the peer review activity of westerners, who 
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usually do not take comments or different opinions and ideas as a challenge to their 

authority or hierarchical position. Participants can learn that showing their different 

ideas does not hurt others’ feelings or offend their sense of authority. Therefore, 

participants can step forward and provide and receive their peers’ suggestions or 

different thoughts to share ideas, as well as gain a greater understanding of English 

writing based on English-speaking western culture, and they can enjoy engaging in 

the writing of western culture during the peer review activity.

4.4 Identity as a Facilitator  

From engaging in Korean college participants’ own writing through peer review, 

the students felt that there is a need for more writing practice and sustained supports 

for their peers. As a facilitator, the participants developed their thinking and practice 

in writing and tried to help a group of university newspaper members to give more 

effective comments for their own and peers’ better writing. In terms of providing 

and receiving comments, most participants preferred receiving comments, but some 

other participants thought that providing comments was helpful, and other 

participants liked to both provide and receive comments. Most participants felt that 

receiving comments was comfortable because they just corrected the parts they 

needed to revise and improve. However, the participants were aware of the benefits 

of providing comments and suggestions while they joined in the peer review 

process. In Excerpt 4, Yujin says she preferred receiving comments because it is 

quite easy to do. Meanwhile, it was hard for her to rack her brain to think of 

comments. She spent more time figuring out the parts that needed to be improved 

and looking things up in the dictionary.

Excerpt 4.

Researcher: What do you like more, giving or receiving comments?

Yujin: I like receiving comments.

Researcher: Why do you like that?
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Yujin: I just have to accept it, but it’s hard to squeeze my brain when giving comments.

Researcher: Why do you think it was hard?

Yujin: I have to find out what’s wrong. Just look things up in the dictionary. It took 

a little longer. [Yujin’s Interview]

  In English classes in Korea, the teacher is the only person who can provide 

students with feedback. This is the reason why Yujin preferred receiving comments 

rather than providing comments. She was accustomed to receiving comments, not 

providing them, so it was hard to ask clarifying questions or pointing out the parts 

that needed to be corrected. She wanted to stay in her comfort zone, but she pushed 

herself in order to improve her writing and reviewing during the peer review process. 

On the other hand, most participants like to receive suggestions with critical 

comments rather than compliments. Maybe they used to get critical judgments from 

their elementary and secondary school teachers. Korean college participants focus on 

the critical or negative comments and compliments are unnecessary. Although 

compliments have many benefits, such as building self-esteem and making a new 

friends when giving compliments. Ara thought that it was better to have a balance 

between critical suggestions and the compliments in the peer review comments. In 

Excerpt 5, Ara said her peer Seojun used a carrot and a stick in the peer review 

process. She was driven by positive and critical reinforcement. 

Excerpt 5.

Researcher: Could you give me a brief comment on your peer’s suggestions?

Ara: Carrot and stick.

Researcher: Why do you think so?

Ara: Seojun praised and encouraged me when he needed to, and he pointed out the 

wrong parts and made me revise. That’s why I said carrot and stick. [Ara’s 

Interview]

Ara and Seojun tried to give more effective suggestions and critical questions to 

make their writings better as facilitators. Ara spoke about peer Seojun using a 
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balance of positive and negative reinforcement when providing comments on her 

writings, so she felt that it was like a carrot and stick strategy. Seojun gave him 

motivation through positive reinforcement such as compliments, and negative 

reinforcement such as critical comments. Seojun kept asking critical questions to 

clarify the meaning of sentences and words. This made Ara work hard to answer his 

questions and revise her writing. 

Figure 1. Examples of Peer Review

Ara’s 
Peer 

Review 

Meanwhile, he gave her compliments so she could see what she did well, and it 

motivated her to put in her best effort, too. This carrot and stick strategy tends to 

push participants’ limits, and they try to achieve better writing. Although most 

Korean participants preferred critical comments to improve their writing skills, they 

still needed positive reinforcement such as compliments. The peer review process, it 

requires having a balance between compliments and critical suggestions. It was 

important for each of the newspaper member to make suggestions and provide ideas 

to improve their writings, as well as communicate with their peers about concerns 

and issues regarding their compositions.
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4.5 Identity as an Audience  

In the peer review activity, participants were able to identify problems in their 

peers’ writings with the peer review checklist that was provided by the researcher. 

As an audience, the participants read their peers’ writings to advise, collaborate and 

point out problems with grammar, content, and rhetoric (Lockhart & Ng, 1995; 

Mendonça & Johnson, 1994; Villamil & Guerrero, 1998). Participants benefited as an 

audience from engaging in the peer review process. They could read and review 

their peer’s writing thoroughly, and it could be a good guide for ideas and writing. 

In the following excerpt, Suji preferred providing comments.

Suji liked to provide comments to her peer because she could understand different 

approaches to completing the same task, and it allowed her to grow as an effective 

reader and writer while providing comments. The peer review allowed her to 

develop understanding of what the other could write and how the other viewed her 

work. By reading her peer’s writing, she was able to get some ideas from her peer’s 

work, and her peer pointed out her problems. The peer review can be a great chance 

to negotiate meaning and practice participants’ language skills such as reading, 

writing, listening, and speaking. During repetitive reading of their peers’ writings, 

Korean college participants tried to provide concrete suggestions and constructive 

comments to their peers in order to help them revise their drafts. In addition, the 

participants had a chance to compare their own writings with peers while reading 

and providing comments to their peers. Responding to peers’ writing, they improved 

their linguistic, content, and rhetorical parts. 

With some other participants, Suji preferred the peer’s review to the teacher’s 

feedback. The reason for this might be because it was her previous English teachers 

who had the authority to issue the suggestions and she was the subordinate to the 

teacher in English class. Now, the audience she would no longer receive suggestions 

passively, but would be able to provide constructive comments to her peer and have 

control over her own learning. While sharing ideas with her peer, she got to know 
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her strengths and weaknesses and she is now becoming an effective audience, writer 

and peer reviewer. Ivanič (1998) examined the effect that power relations between 

the reader and the writer can have on the way writers position themselves. She 

discussed how the social relations around a particular text contribute to the 

construction of the social identity of its writer: how the two aspects of Halliday’s 

interpersonal function (social identities and social relations) interact. When making 

(subconscious) decisions about how to represent themselves in their writing, writers 

have to consider not only their own affiliations but also the expectations of their 

readers. This is especially true for students writing academic essays, as their readers 

will also be their assessors.

4.6 Identity as an Opinion-holder  

A main concern of participants was whether they would be able to identify 

problems in their peers’ writings and whether they were qualified to provide 

constructive suggestions to their peers. After the peer review training and provision 

by the researcher, the participants got used to engaging in the peer review and 

revision activity. Participants realized that each participant had a different opinion 

and different ideas while engaging in the repetitive peer review process.

In Excerpt 6, Seojun points out that different people have different perspectives. 

The participants realized that reviewers of similar or lower proficiency could provide 

critical comments, share their own ideas, and identify sections that need revision and 

improvement. Participants preferred the reviewer more proficient in English during 

the peer review process. Maybe they thought that the participants with higher 

proficiency participants substituted for the teacher, who mainly gives a critical 

judgments. Participants thought that they had a greater chance of identifying the 

writing skills and strategies from a reviewer with higher proficiency. After the peer 

review and revision process, they could learn something from working with 

reviewers with similar or lower proficiency, not reviewers with higher proficiency.
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Excerpt 6.

Researcher: Who do you want to work with?

Seojun: I don’t have much chance to work with the other members, so I want to 

engage each of the members because different people have learned differently. 

Researcher: Do you think your peer provided too many suggestions to you?

Seojun: I think that the opinions that my peer and I accept are different. When Ara 

also read my draft, my first writing lacked the certain supporting sentences and 

expressions. Thus, Ara gave me many comments such as what is your 

intention and you need more explanation here. [Seojun’s Interview]

The participants are Korean EFL college students who are improving their own 

English language skills, so they often lack confidence in their own English language 

skills other than writing. Even though not all participants have not experienced sharing 

ideas and opinions with their peers, they tried to express their own opinion as a writer 

and peer reviewer and to reveal their own feelings on their writings and peer review 

comments. The participants perceived that the teacher was as the voice of authority on 

the content, grammar, and rhetorical conventions on their writings. Encouraging peers 

to review implies that the teacher is not the only source of suggestions. 

V. Conclusion and Discussion

The current study explores how Korean college EFL writers construct identity in 

peer review and revision within the writing process and also investigates the 

positioning of EFL writers in connection with others to address the identity issue in 

EFL writing. The participants negotiated and constructed their identities from the 

peer review and revision process. Writer identity was categorized as six identities: 

face negotiator, evaluator, junior, facilitator, audience, and opinion-holder. The findings 

of this study show the multifaceted aspects of writer identities.

First, Korean college participants became more receptive to critical comments and 
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focused on the peer review process rather than continuing to save face after the peer 

review. Second, after participating in continuous interaction with their peers, the 

participants perceived the peer review activity as an interaction not an evaluation. 

Third, the peer review and revision writing practices shaped the Korean college 

participants’ writer identities in the social and interactive dynamic. Fourth, Korean 

college participants felt that there was a need for more writing practices and 

sustained support for their peers. Fifth, while sharing ideas with their peers, they got 

to know their strengths and weaknesses and they began to develop into effective 

audience, writer, and peer reviewer. Sixth, Korean college participants realized 

during the peer review and revision process that giving peers’ reviews implies that 

the teacher is not the only source of suggestions. 

To understand writer identity, positioning theory is essential to learning in the 

participation frame work. In the definition of identity, Gee (2001, p.99) argues that 

identity is “to be recognized as a certain kind of person by others” and Sfard and 

Prusak (2005, p. 16) explain that identity is a “collection of stories about persons, or 

more specifically, those narratives about individuals that are reifying, endorsable, and 

significant”. These definitions have been influenced by discursive psychology (cf. 

Bucholtz & Hall, 2005), rather than an essentialist view of identity (i.e., identity as a 

fixed, inherent attribute). To explore writer identity in this study, positioning theory 

provided an understanding of how social and psychological phenomena manifest 

themselves in writing and discourse, such as participants’ writings, peer reviews, 

revisions, and interviews. It considers their writings and conversations as interaction of 

position and this concept enables us to see writings and conversations with regard to 

participants’ roles and alignments. Taking a close look at their roles and alignments 

enabled us to clarify the participants’ identities that appeared or were constructed 

through the writing process with peer reviews and revisions. This study shows that the 

Korean college participants attempted to build their identities.

The findings of this study show that EFL Korean college writer identities are 

diverse, changing, and sometimes overlapping (Norton Peirce, 1995). Also, the 
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identities relied on the contexts in which they were situated (Duff & Uchida, 1997) as 

a college student in an English newspaper group, an EFL learner in a writing process, 

and English user who could express their feelings and write their ideas in English. 

Also, the findings of the study imply that teachers should be aware that students have 

various identities as EFL learners and their identities construct and are constructed by 

their writing. The teachers should be careful when constructing their students’ 

identities as those of learners. They should consider their students as legitimate and 

active EFL writers who have their own identities, rather than deficient and passive 

EFL learners (Ahn, 2012). Teachers have more power than students in classrooms. 

And they have temporary control over the social positions of their students, and their 

power influences both the dynamics of and social relations within a classroom 

community. As classrooms become more student-centered and communication-rich, 

teachers need to be aware of their inevitable positioning and its long-term influence on 

their students (Yamakawa et al., 2005). 

To plan and implement peer review activities in writing, teachers are needed to 

know how positioning of students can affect their identities as competent writing 

students. Considering writer identity in peer review and revision may allow Korean 

college students to consider how to express themselves effectively in their writing and 

how to give comments to their peers’ writings. It may facilitate students’ awareness of 

the audience. Based on Ivanič and Camps’ s (2001) recommendation, teachers should 

build up critical awareness about writer identity to help students express their voice 

and maintain control over their identities in their writings. A writer may construct a 

quite different discoursal self from one text to another, depending partly on 

autobiographical changes and partly on the different demands of different occasions 

for writing (Ivanič, 1998). Ivanič suggests that teachers are required to provide 

diverse writing activities and tasks in L2 writing in order that students have 

opportunities to project themselves in various discourse contexts. In this study, the 

peer review and revision project enabled students to reveal their different selves and 

the awareness of audience may have helped students understand themselves.
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Limitations of the current study include the sample size, with the only 12 Korean 

college students, and it not being carried out in a classroom setting. This research 

analyzed writer identity in the peer review and revision process using qualitative 

data including peer review comments and interview transcriptions. The study shows 

how Korean college student positioned their identities during the peer review 

activity. Future studies should include a greater sample size, different levels of 

English proficiency, a classroom-based setting, and constructs of learners’ investment 

and imagined identities from their writings.
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Appendices

Appendix 1. Semi-Structured Interview Questions 

General feelings about the peer review process

1. How was the peer review writing study?

2. How were the peer-review revisions? Were they good or not good? Why?

When giving the peer review suggestions 

3. How did you feel when giving suggestions during the process of peer review? Did you  

  give praises more often? Were there critical or negative comments? Do you think it     

  is appropriate?

4. On which part did you give comments to your peers the most often? 

5. Why did or didn’t you change this?

6. Why did or didn’t you have many changes?

7. Why did you focus on content/ structure/ grammar/ formation?

When receiving the peer review suggestions

8. How did you feel when you received peers’ suggestions during the peer review process?  

  Did you receive praises more often? Were there critical or negative comments? Do you  

  think it is appropriate?

9. Why did or didn’t you change this?

10. Why did or didn’t you have many changes?

11. Why did you focus on content/ structure/ grammar/ formation?

The impression of the peer

12. How was your peer when giving or receiving feedback? Was your peer active or      
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    passive in a peer review process? Why did you feel like that?

13. Who was most comfortable with the peer review revisions? Why do you think so?

The peer’s English language proficiency

14. What do you think about your peer’s English language proficiencies, compared to      

    yours?

15. Do you think your peers are good or not good enough to give you suggestions? Why  

    do you think so?

The usefulness of peer review

16. Were your peer’s comments helpful? Did you reflect upon them when you revised     

    your writings?

17. Why did or didn’t you use the suggestions on your draft revisions? 

18. Was other material helpful to your draft revisions? If so, what is it?

The experience of peer-review revisions

19. Which do you prefer giving or receiving suggestions? Why?

20. What kind of experience did you have in your peer revision process? 

Appendix 2. Examples of Data Analysis
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